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Abstract:

The purpose of this study was to analyze and evaluate the benefits of Jordanian universities competencies test carried by Jordanian Higher Education Accreditation Commission (National Testing Center) which conducted for general competencies and medium level competencies. The general competencies test was conducted for students who are going to be graduated in second semester and summer 2012/2013 and those for who are expected to be graduated in first semester 2013/2014. While for the medium level test students included who are to be graduated in second and summer semesters 2013/2014 for some programs. The results of the study show that the average mean of general level competencies test of Jordanian students in the second and summer semesters 2012/2013 was 39.75%, while in the first semester 2013/2014 was 44%. This results reveal that there is about 10% improvement. At the medium level competencies test, results show that the average mean of Jordanian universities students for the second and summer semester of an academic year 2013/2014 was 37% in all tested programs. The results of the medium level competencies test also show that the average means of the main competencies of the Jordanian universities business college's students were ranging between 28% and 35% with an average of 30.29%. The results also show that both public and private universities are having very similar results with few discrepancies, but in general, the private universities were excelling public universities with around 2%. Finally, the results indicate that the MEU students rated 7.77% above the average mean of Jordanian universities, while Zarka University rated 15.91% below the average mean of Jordanian universities. However, MEU rated 21.98% more than Zarka University
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Introduction:
Now a day's higher education is considered as the backbone of any society. In the current fast changing environment the global outlook for higher education is changing fast. Higher education plays a very important role in building of any nation. The primary goals of universities teaching are to: provide students with an understanding of the processes involved in his specialty area and to prepare students for professional careers in the areas where he/she specialized. Graduate students are educated with practice-based coursework focusing on general information (knowledge), area of specialty, communication skills, other skills and behavior. In many fields, universities seek to prepare highly-qualified professionals and practitioners at national and international levels by equipping future practitioners and professional leaders with broad knowledge and skills for promoting their academic outcomes. Universities are seeking to provide the market and society with highly qualified practitioners, professionals and academicians. At the same time, institutions and organizations are seeking to recruit the well-educated and best trained people who fit the suitable positions. To match between universities outcomes with market and society needs or requirements there should be common language between both parties. Graduates should be suitable for market and society sustainable development, and universities have to ensure that their graduates are so. Many universities are carrying out competency test to measure the suitability and fitness (matching) of their outcomes and programs with the market and society requirements. Also, sometimes governments are trying to help their local universities to match their outcomes with the local and international needs. For example, Jordanian government started conducting competency test to assess and help the Jordanian universities to develop their programs according to international academic standards and to meet local, regional and international requirements. Also, in Jordan some universities are adopting quality programs to improve and develop their academic programs.

Nhon (2008) said that education is becoming increasingly international. Not only are the materials becoming more influenced by the rich international environment, but applying the quality assurance at all levels are also playing an increasingly important role. Bagheri and Lope Pihie (2011) stated that the critical importance of leadership in entrepreneurial venturing success raised many questions on the specific competencies that enable individuals to lead entrepreneurial activities. Savga (2013) pronounced that development of modern society demands from education to provide a quality education that meets both the needs of the individual and society. Chinomona, et. al. (2013) mentioned that there has been a shift from quality control to quality assurance in higher education worldwide. Gaikwad (2014) announced that higher education is the key issue in the development of all countries’ economy. No socio-economic development is possible without introducing a high quality educational inputs required for social reforms. Teja (2014) stated that higher education occupies an important place at the apex of the educational pyramid and helps developing the cream of the society. Individuals should cultivate through higher education competencies required to take up leadership roles in various fields in the society. 
Actually, there are many definitions for competency, however competency can be related to knowledge, skill, ability, attitude, aptitude, behavior and performance. It seems that, the definition depend on the specific task to be performed by people under different situations. Gilbert (1978) used the concept in relationship to performance improvement, and stated the concept is used widely, which leads to considerable misunderstanding. Zimnyaya (2003) defined competence as a knowledge-based intellectual and personal experience due to social and professional life of a person, and competence in turn, is considered as not having come to use  reserve hidden potential. Lesley University (2005) defined assessment as the process of testing and measuring skills and abilities. Assessments include aptitude tests, ability test, achievement tests. Aptitude tests measure an individual’s collective knowledge; often used to predict learning potential. Ability tests are using of standardized tests to evaluate an individual’s performance in a specific area (cognitive, psychomotor, or physical functioning). Achievement tests are used to measure knowledge and skills in academic subject areas (math, spelling, and reading). Competency tests measure proficiency in subject areas like math and English. Intelligence tests measure aptitude or intellectual capacities. According to Wikipedia (2013) the term competency test refers to testing a person for required skills, while Wiki (2014) defined competency as an attribute, knowledge, skill, ability or other characteristic that contributes to successful job performance. Competence is the ability of an individual to do a job properly. A competency is a set of defined behaviors that provide a structured guide enabling the identification, evaluation and development of the behaviors in individual employees. Alabama Department of Forensic Sciences (2014) described competency test as the evaluation of a person’s ability to perform work in any functional area prior to the performance of independent casework. 

In America some states require that students pass competency tests before graduating (Lesley University 2005). Kauertz, et. al. (2010) stated that German and Swiss are measuring science competence at large scale. Measuring science competence in large-scale-assessments requires a choice of content for the tasks used in the paper-and-pencil assessments. While content is used as one dimension of the Swiss competence model, in Germany content is instead considered implicitly in the different areas of competence. Competence models often use several dimensions. Therefore, competence describes more than just having knowledge in a domain. Illes and Illes (2012) identified the need for several competencies of the employees as follows: logical thinking; sense of reality; profoundness; reliability; professional skills; ability for understanding the others; self-development capabilities; co-operational skills; honesty; ability to learn from mistakes; decision-making skills; oral communication skills. Fahrutdinova et. al. (2014) said the key educational competencies formed the basis of the main goals of higher education and student core activities that enable him to master the social experience, and get life skills and practice in modern society. The key competencies in educational system include: professional, general professional and general culture. Integration into the world community involves taking account of national traditions in education and training of students, creating conditions for the formation of their cultural identity, and the creation of diverse and complex cultural environment for the development of the individual student. Finally, Teja (2014) stated that universities are expected to develop the right attitude and independent and creative thinking to enable them to seek and cultivate new knowledge and pave the way for social progress i.e. acquire knowledge and understanding various disciplines, develop higher cognitive abilities, such as critical thinking, analytical and synthetic ability to develop certain affective attributes like democratic outlook, scientific bent of mind, healthy attitudes, social sensitivity and human virtues.
Literature Review:

Nhon (2008) article aimed at identifying the informational abilities of Havana University students in Vietnam. Several methods such as the survey, expert’s interviews and content and document analysis were used. The questionnaire has been structured base on three basic variables: information search, information analysis and release and self-evaluation elements. Results showed that along with economic growth, Vietnam has achieved a significant progress in general education and higher education as well. To enhance the quality of higher education administration, it is necessary to work out both immediate and long-term measures based on the combination ISO 9001 Model, and Quality Assurance Model.

Bagheri and Lope Pihie (2011) study attempted to explore the capabilities of university students, as the prospective entrepreneurial leaders, to successfully lead university entrepreneurial projects and activities. Fourteen undergraduate student entrepreneurial leaders as defined being highly involved in leading university entrepreneurship clubs and activities were purposefully selected to be interviewed. Analysis of the data revealed three main entrepreneurial leadership competencies of the students including creating a close relationship with and among group members, employing a learning and developmental approach toward delegating the tasks to group members, and building self-efficacy of group members. 

Ding and Ma (2011) paper aimed to determine varying levels of university student competency in web searches and to investigate and compare their competency levels of searching academic and daily-life tasks. The study adopted a quantitative research method and included 141 undergraduate and graduate students from Wuhan University, China. Their searching competency level was assessed by testing their searching effectiveness and searching efficiency. Results showed that student average web searching competency level was found to be comparatively low overall, within preliminary stages of development. A lot of students are unable to search the web with efficiency. Competency levels for searching academic tasks were higher than those of daily-life tasks, especially when the degree of difficulty increased. These two levels, however, have a significant positive relationship. 

Labrague (2012) study was conducted to investigate and determine student nurses’ caring competencies as perceived by patients. This investigation primarily employed a descriptive research design to determine the caring competencies of level IV students of Samar State University as perceived by the patients. A purposive sampling was used with a total of 174 patients who were admitted in hospital. The results generated the caring intervention guide that would assist nurse educators to improve students’ caring practices. 

de Barros and Rogalski (2013) studied knowledge and competencies of Brazilian university students after one year course in linear algebra, concerning various aspects: the global landscape of linear algebra as seen by students, their ability in calculations for solving linear equations and their understanding of the symbolic algebra used in linear algebra. The population under study was formed by third year students of a private university in Sao Paulo, taking their first course in linear algebra. They were from 20 to 35 old. There were a total of 56 students and 36 took the test, which would last 100 minutes only. The results showed that: First, the mean students’ results in calculations seem a little bit worrying. Secondly, results showed that students have no access to the symbolic and algebraic aspect of linear algebra. 

Okoro (2013) study assessed the information and communication technology (ICT) competencies possessed by the university postgraduate business education students to handle entrepreneurship business challenges in Nigeria. Descriptive survey method was used and the data were collected from 388 business education graduates who are currently running their postgraduate program in universities. The results revealed that the respondents have relevant competent in ability to send e-mail, ability to receive e-mail, skills in producing documents with word processors among others. 

Oden and Boadu (2013) paper analyzed the pedagogical aspects that perceived as a curriculum innovation needed for information and communication technology (ICT) competencies among undergraduate students of Education in Ghana. The data for the study was gathered from 300 Education students of University of Cape Coast, Ghana. Findings revealed that all the eight identified pedagogical aspects tested were perceived as highly required by the respondents. 

Otaala and Plattner (2013) study aimed at investigating the relevance of English language competencies for teaching and learning from the perspective of students and lecturers. The study was carried out in Namibia and guided by the conceptual framework of implicit theories. Data were collected from a sample of 286 undergraduate students and 34 lecturers. Students and lecturers differed statistically significantly in all their views on the topic under investigation. While most of the lecturers (85.3%) believed that their students would not have good English language competencies, the majority of students (87.8%) rated their English between good and excellent. 

Al-Malki (2014) study has investigated the relationship between IELTS testing and Omani English teacher trainees’ professional competencies by adopting a quantitative method. A total number of 94 graduate freshmen Omani English teachers’ IELTS, CGPA and their teaching professional competencies are collected. The results reveal a moderate significant relationship between IELTS and CGPA but a weak relationship between IELTS and teaching competencies. 

Sahin (2014) study was conducted to explore the relationship between university students’ school engagement and instructors’ professional competencies. The study group consisted of 314 students from the Faculty of Art at Çankırı Karatekin University. Findings showed that both the instructors’ professional competencies and the students’ school engagement were at moderate levels. 

Abdul Razak and Zaini (2014) research attempts to discover the relationship between Science Stream students’ reading competency on linear and non-linear texts in Malaysian University English Test (MUET) with Multiple Intelligence Theory. The participants were 60 diploma students joining in UiTM Alor Gajah Melaka and they were chosen to represent the Science Stream group. The result of the correlation testing showed a positive correlation of the total score in MUET reading component as well as in linear text section with Music-Rhythmic, Bodily-Kinaesthetic and Interpersonal Intelligence.

Methodology:

The aim of this study is to evaluate the Jordanian universities programs through conducting competencies level tests for these universities which were carried by The Jordanian Higher Education Accreditation Commission (National Testing Center) and to compare the competencies test results of both private and government (public) universities programs, as well as, to compare results of two private universities (Middle East University and Zarka University). So, this study is a comparative study based on the Jordanian Higher Education Accreditation Commission (National Testing Center) data and used the means and percentages for comparison.

The Jordanian Higher Education Accreditation Commission (National Testing Center) conducted general competencies test for Jordanian Universities Students who are going to be graduated during the academic year 2012/2013. The first part of analysis is including a comparison between general exam test conducted for graduates of second semester and summer 2012/2013 with graduates of first semester 2013/2014. The second part of analysis is including a snapshot of medium level test results of second and summer semesters 2013/2014 for some programs at country level, and comparing the medium level test results of Jordanian universities with Middle East university results for business school students. 
Analysis and Results: 
General Competencies Test:

About 30515 students were expected to be graduated after second and summer semesters 2012/2013. The center used a stratified random method to select a sample which was 8288 students i.e. 27.16% of students who were expected to be graduated within these two semesters. The tested sample included 41% males and 59% females. It included 59% from public universities and 41% from private universities. Regarding to the academic achievement it consisted from 25.5% who were having excellent and very good record, 50.7% good and 23.8% accepted record. While, about 18426 students were expected to be graduated during the first semester 2013/2014. The center used a stratified random method to select a sample of 40% which was 6181 students. Out of 6181 only 4232 set for the test i.e. 69% of the sample. The tested sample included 42% males and 58% females. It included 62% from public universities and 38% from private universities. Regarding to the academic achievement it consisted from 26% who were having excellent and very good record, 49% good and 26% accepted record.  

Table (1) shows the students rating in the university competencies - general level test for second and summer semesters 2012/2013, and the first semester of 2013/2014. The mean of students rating in the second and summer semesters 2012/2013 was 39.75%, while in the first semester 2013/2014 was 44%. Results shows that there is about 10% improvement, which clearly indicates that the competency test can improve graduates performance and help universities to develop their programs to match with academic standards as well as market and society requirements.
Table (1): Comparison between First and Second Semesters Test Results of General Level Competencies Test.
	Diff.
	1st 
	2nd 
	Skills
	No

	5.00%
	42
	40
	Critical and Creative Thinking Skills
	1

	29.41%
	44
	34
	IT Culture
	2

	18.42%
	45
	38
	Knowledge about Ethics Skills
	3

	34.88%
	58
	43
	Knowledge of Civil Rights and Engage the Local Community
	4

	-4.17%
	46
	48
	Research and Analysis Skills
	5

	13.51%
	42
	37
	Mathematical Processing Skills
	6

	-15.38%
	22
	26
	Oral and Written Communication Skills
	7

	58.06%
	49
	31
	Problem Solving Skills
	8

	2.27%
	45
	44
	Verbal Processing Skills
	9

	-21.43%
	22
	28
	Logical Processing Skills
	10

	10.00%
	44
	40
	Mean
	


University Competencies Test – Medium Level:
The Jordanian Higher Education Accreditation Commission (National Testing Center) conducted a medium level test for Jordanian Universities Students who are going to be graduated during the second and summer semesters of academic year 2013/2014. About 29338 students were expected to be graduated during the second and summer semesters. The center used a stratified random method to select a sample of 40% which was 8728 students. Out of 8728 only 6542 set for the test i.e. 75% of the sample. The tested sample included 38% males and 62% females. It included 59% from public universities and 41% from private universities. Regarding to the academic achievement it consisted from 30% who were having excellent and very good record, 42% good and 28% accepted record.
Table (2) shows the results of students test at medium level of universities competencies test for the second and summer semester of an academic year 2013/2014. The mean of students rating in the second and summer semesters was 37%.

Table (2): Results of medium level competencies test.
	No
	College
	2014

	1
	Business College
	0.30

	2
	Computer & IT College
	0.36

	3
	Law College
	0.53

	4
	Art College
	0.59

	5
	Media College
	0.46

	6
	Optic and Hearing Arts College
	0.35

	 
	Mean
	0.37


The Competencies Test of Business Colleges
Comparison between Public and Private Universities:

The business competencies test was including 17 fields divided into 49 competencies and 272 questions. Regarding business colleges 1853 students who expected to be graduated in second and summer semester 2013/2014 set for the test. 49% were males and 51% females, and 26% of students’ academic achievement were excellent and very good, 47% good and 27% accepted. It included 62% from public universities and 38% from private universities. 
Table (3) shows that the results of both public and private universities are very similar with few discrepancies. While public universities are excelling the private universities in 3 field (competencies), the private universities were excelling private universities in 6 fields (competencies). In general, the private universities were excelling public universities with around 2%.

Table (3): Comparison between Government (Public) and Private Universities

	No
	Main Competency
	Public
	Private
	Diff
	%

	1
	The context and Process of Management
	35
	36
	1
	2.86%

	2
	Managerial Roles and Skills
	33
	33
	0
	0.00%

	3
	Contemporary Managerial Concepts
	32
	32
	0
	0.00%

	4
	Marketing Concepts
	23
	31
	8
	34.78%

	5
	Strategic Marketing
	32
	32
	0
	0.00%

	6
	Buyer Behavior
	28
	28
	0
	0.00%

	7
	Marketing Decisions
	27
	26
	-1
	-3.70%

	8
	Understanding  the  Role of Accounting in Society
	31
	31
	0
	0.00%

	9
	Understanding Fundamental Business Concepts
	33
	36
	3
	9.09%

	10
	Recognizing Fundamental Accounting Concepts Underlying Financial Statements
	32
	32
	0
	0.00%

	11
	Knowing the Uses and Limitations of Financial Statements
	36
	32
	-4
	-11.11%

	12
	Identifying Components of Internal Control Systems
	26
	26
	0
	0.00%

	13
	Knowing Managerial Accounting Concepts
	19
	17
	-2
	-10.53%

	14
	Using Accounting Information To Make Decisions
	19
	21
	2
	10.53%

	15
	Using Accounting Information To Analyze and Improve Operational Efficiency
	29
	29
	0
	0.00%

	16
	The Context of Microeconomics
	22
	24
	2
	9.09%

	17
	The Context of Macroeconomics
	29
	30
	1
	3.45%

	 
	Total
	486
	496
	10
	2.06%

	 
	Mean
	28.59
	29.18
	0.59
	2.06%


Comparison between Middle East University and Zarka University:

About 40 students from Middle East University (MEU) set for the test, and about 55 students were from Zarka University. Table (4) shows that the means of the main competencies of the Jordanian universities business college's students were ranging between 28% and 35% with average mean of 30.29%. While MEU Business College students were ranging between 23% and 49% with average mean 32.65%, and for Zarka University business college students the means were ranging between 14% and 31% with an average of 25.47%. The results indicated that the MEU students rated 7.77% above the average mean of Jordanian universities, while Zarka University rated 15.91% below the average mean of Jordanian universities. However, MEU rated 21.98% more than Zarka University.
Table (4): Comparison between the Jordanian Universities Average Mean and MEU Mean
	No
	Main Competency
	Mean   for All
	MEU
	Diff MEU & All
	Zarka 
	Diff Zarka & All
	Diff. MEU & Zarka

	1
	The context and Process of Management
	35
	36
	2.86%
	31
	-11.43%
	13.89%

	2
	Managerial Roles and Skills
	33
	36
	9.09%
	25
	-24.24%
	30.56%

	3
	Contemporary Managerial Concepts
	32
	35
	9.38%
	23
	-28.13%
	34.29%

	4
	Marketing Concepts
	32
	38
	18.75%
	28
	-12.50%
	26.32%

	5
	Strategic Marketing
	32
	33
	3.13%
	29
	-9.38%
	12.12%

	6
	Buyer Behavior
	29
	28
	-3.45%
	26
	-10.34%
	7.14%

	7
	Marketing Decisions
	28
	31
	10.71%
	26
	-7.14%
	16.13%

	8
	Understanding  the  Role of Accounting in Society
	29
	28
	-3.45%
	29
	0.00%
	-3.57%

	9
	Understanding Fundamental Business Concepts
	31
	29
	-6.45%
	29
	-6.45%
	0.00%

	10
	Recognizing Fundamental Accounting Concepts Underlying Financial Statements
	34
	49
	44.12%
	29
	-14.71%
	40.82%

	11
	Knowing the Uses and Limitations of Financial Statements
	32
	32
	0.00%
	31
	-3.13%
	3.13%

	12
	Identifying Components of Internal Control Systems
	25
	29
	16.00%
	18
	-28.00%
	37.93%

	13
	Knowing Managerial Accounting Concepts
	26
	23
	-11.54%
	20
	-23.08%
	13.04%

	14
	Using Accounting Information To Make Decisions
	26
	28
	7.69%
	14
	-46.15%
	50.00%

	15
	Using Accounting Information To Analyze and Improve Operational Efficiency
	29
	31
	6.90%
	25
	-13.79%
	19.35%

	16
	The Context of Microeconomics
	31
	35
	12.90%
	21
	-32.26%
	40.00%

	17
	The Context of Macroeconomics
	31
	34
	9.68%
	29
	-6.45%
	14.71%

	 
	Total
	515
	555
	7.77%
	433
	-15.92%
	-21.98%

	 
	Mean
	30.29
	32.65
	7.77%
	25.47
	-15.91%
	-21.99%


Conclusion:

The results of the study show that the average mean of general level competencies test of Jordanian students rating in the second and summer semesters 2012/2013 was 39.75%, while in the first semester 2013/2014 was 44%. This result reveal that there is about 10% improvement, which clearly indicate that the competency test can improve graduates performance and help universities to develop their programs to match with academic standards, as well as, market and society requirements. 
At the medium level competencies test, results show that the average mean of Jordanian universities students for the second and summer semester of an academic year 2013/2014 was 37% in all tested programs. The results of the medium level competencies test also show that the average means of the main competencies of the Jordanian universities business colleges students were ranging between 28% and 35% with an average of 30.29%. 

At Jordanian universities business colleges' level, the results show that both public and private universities are having very similar results with few discrepancies. While public universities are excelling the private universities in 3 field (competencies), the private universities were excelling private universities in 6 fields (competencies). In general, the private universities were excelling public universities with around 2%.

Finally, MEU business college students results were ranging between 23% and 49% with average mean of 32.65%, and for Zarka University business college students results were ranging between 14% and 31% with an average of 25.47%. The results indicate that the MEU students rated 7.77% above the average mean of Jordanian universities, while Zarka University rated 15.91% below the average mean of Jordanian universities. However, MEU rated 21.98% more than Zarka University.

At the end, it seems that the competencies test will help the decision makers at Jordanian universities to evaluate their universities programs and identify the strength and weaknesses of each program. This will enable them to develop these programs to match with international academic standards, as well as, market and society needs. 
Limitations:

The data about the competencies test results for each university is personalized to each university. So, it is very hard run comparative studies between and among Jordanian universities. The selected variables (competencies) may not represent the full picture of the Jordanian students’  competencies, therefore the students’ competencies may be revisited to improve them to better match with market requirements. Also, generalizing Jordanian results to other countries may be questionable. Therefore, this study recommends extending the analysis to other Arab countries. Further testing of the effect of the students’ competencies on universities’ programs and market requirements will help mitigate the issue of generalizing conclusions on other countries. 

Recommendations:

In the light of the mentioned-above results we may recommend the following:

The aim of Jordanian universities is to upgrade their academic programs to shift from local and regional standards to international standards and to prepare students to be suitable for market needs and requirements at these three standards, as well as, to prepare students to be active contributor with his society. This can be done by improving courses plans, courses contents and developing the academic teaching staff. Also we may suggest the following recommendations:

1. Developing students’ skills at different courses such as searching and analyzing, analytical reasoning, creative and critical thinking, algorithms, arithmetic (mathematics), verbal and logical processing skills, problem solving skills, and communication skills. These topics should be well addressed within teaching subjects.
2. Developing students’ general knowledge by developing students’ skills on how to search, capture and digest the information from different resources e.g. read and summarize literatures.
3. Training programs: Practical application for any teaching topic such as computer application on how to get and collect data.
4. Presentation skills: Students should learn how to present any topic. Each course should include presentation to learn presentation skills.
5. Communication skills: Developing verbal, non verbal and written communication skills for all students. This can be done by involving students with non academic activities such as social events.
6. Talented students: Talent is GOD gifted but it needs to be developed to be skill (man made). There should be a special programs for talented students to encourage them to uncover or discover his/her talent and develop it.

7. Team building: Little of team building can be learnt in the class. Social events are more fruitful for learning team building.

8. Social and ethical responsibility is a social construction, so to learn it to students we need to activate self-awareness regarding the fruitful of to be a good citizen (activate internal not external factors for citizenship).

9. Learn students to think and dream on how they can see the future of businesses or industries and how they can be developed, and how to make a summary about his dreams and wishes (to create creative analysis and thinking).

10. Business and organizational skills and business management skills can be learnt by case studies, inviting external speakers and training.
Contributions/Practical Implications:

There were very limited studies that considered the competency test at universities level. So, this study extends the prior research’s viewpoint about the relationship between students’ competencies and universities programs. The research makes significant theoretical and empirical contributions to literature regarding influence of students’ competencies on universities programs and market requirements. The research results might help both academicians and practitioners to be more ready to understand the relationship between the students’ competencies and universities programs and market requirements. In addition, the results may be important to teaching institutions, other organizations, decision makers and governments, as it may help them to design and build strategies to face and counteract challenges related to universities programs in the future.

Research Added Value:

Very few previous researches investigated the relationships between the students’ competencies and universities programs. Therefore this study may be considered as an initiative study which considered the effect of students’ competencies and universities programs and market requirements.

The Learnt Lessons and Future Outlook:

The students’ competencies are silently saying the level of country development. The world is becoming global, and anything happened in one country (especially in competencies development) will affect the whole world. People everywhere will be affected by any developed talents and/or skills (competencies) anywhere, all people all over the world get the benefit of skills and competencies development specially, technology development. Jordan was one of prominent leading countries in middle east in the field of higher education. It was a competitive advantage for Jordan, therefore Jordan should maintain its leading position and try to improve all universities programs to match with not only local market but also with regional and international markets. Jordan should decide what is next? How we can maintain the competitive advantage in this field? Finally, we should be ready for the next!!!!.
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